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Abstract

This study examines the use of level systems in classrooms for students with
behavioral disorders. One hundred surveys were sent to 31 counties in the state of
Virginia. The survey was given to teachers of students with behavioral disorders.
Seventy three surveys were returned from the 20 participating counties. From this
survey it was determined that 52% of the responding teachers are using level
systems in their classrooms. It was also determined that 86% use the level system
with students who are behaviorally disordered.
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Level Systems in Classrooms for
the Behaviorally Disordered

Level systems are used in classrooms for students with behavioral disorders
because of the uniqueness of these students and their need for individualization.
Morgan and Jenson (1988) described a level system as a system which shapes and
fades behaviors, as well as behavior management techniques, and teaches
generalization of new skills. Level systems function as a behavior management
technique in which each student moves from one level to the next as his or her
inappropriate behaviors are replaced with more appropriate behaviors. As each
student advances to higher levels, his or her behavior must improve. Each student
works to exit the level system entirely. Each level on the system is unique because
it has privileges associated with that level. These privileges are not available for
other students on lower levels. However, little research exists to document the use
of level systems in classrooms for students with behavior disorders.
How the Level System Originated
In 1968 Frank Hewett created the original concept of a level system in what he
called the engineered classroom. Hewett proposed that through the use of the
engineered classroom, which used a hierarchical task system, students who were
behaviorally disordered would demonstrate improved behavior and achievement.
Hewett's initial description was based on the Santa Monica Project at the
University of California, Los Angeles. "The Santa Monica Project evaluated the
effectiveness of an engineered classroom design over a one year period with
educationally handicapped children in the Santa Monica Unified School District in
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California" (Hewett, 1968, p.387). This project emphasized a very structured
environment for self-contained classrooms in which educational tasks were
presented according to a developmental sequence. Some of these sequences
included social skills, mastery of schoolwork, attention and achievement levels.
Behavioral functioning within the contexts of the various levels was consequated
with a variety of specific rewards and punishments generally centered around
redeemable tokens and time out procedures. Hewett's procedures have been
duplicated for the past 25 years throughout the nation. Hewett targeted self
contained classrooms for his design as well as elementary and middle schools
(Mastropieri, Jenne and Scruggs, 1988).
The Madison School Program stemmed from Hewett's work with the Santa
Monica Project. Braaten (1979) found that this program began when the city of
Minneapolis began to investigate the amount of services at the secondary level for
students with disabilities. Through a special task force and much trial and error,
the Madison School Program evolved. The students served under this program
were labeled "untreatable". Braaten (1979) investigated the Madison program,
and found that when the idea was originally conceived, it had been decided that the
program would serve those students with histories of assaultive behavior. At this
time, the criteria for admission changed to serve students with other serious
psycho-social problems.
"Independent of Hewett's work, investigators were designing and implementing
a token reinforcement program for predelinquent boys in a home called
Achievement Place" (Smith and Farrell, 1993, p.256). Smith and Farrell (1993)
reported they found the Achievement Place added techniques to their behavior
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management program such as a peer-tutoring and self reporting program, as well
as an elected manager system and a self-government.
Smith and Farrell (1993) stated that Hewett's work was a precursor to present
day level systems in two· ways. They found that Hewett strived towards two goals.
The first goal was to design a hierarchy of levels in which educational goals were
to be met, as well as a developed sequence of behaviors that progressed into
orderly stages that occurred in relation to each other. The second goal was to
postulate a learning triangle or a methodology, in which the teacher is teaching
tasks that are consistent with the student's educational goals, as well as providing
rewards for appropriate effort, while maintaining and controlling the classroom.
Smith and Farrell (1993) stated that Hewett suggested that the educational
programs for children with behavioral disorders need a holistic learning approach
in order for learning to take place.
Using Token Economy and Response Cost in a Level System
Token economy and response cost are both very important parts of a level
system. Because a level system is a form of behavior management, token economy
and response cost are used. Level systems are established to allow students to
move from level to level, with appropriate behavior increasing as students advance
through the levels. Before the levels of the system can be established, one must
first examine how each student is going to earn the privilege to move up levels, or
the consequences of moving back a level. At this stage in the level system, it must
be determined how token economy or response cost is going to be used.
In 1990 Barbetta explored the use of response cost with level systems. Red
Light-Green Light is a level system in which students progress to advanced levels
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through a point system. In the red light zone students can earn 1-4 points. In the
yellow light zone students can earn 5-6 points, and in the green light zone students
can earn 7-9 points. When a student has demonstrated an inappropriate behavior,
a point is removed.
Other systems use a token economy in which students earn points. In 1988,
Bauer and Shea explored the use of a token economy point system within a level
systems. The level system used was the Greater Clark County Special Education
Cooperative (GCCSEC) level system. Each student was given points for
appropriate behavior. Each student had to earn a certain amount of points to
advance to the next level. As each student advanced through the levels, the
amount of points required increased, making it more challenging to the student to
move to the next level. "A well-executed token system has considerable empirical
support regarding its positive influence on both social and academic problems"
(Gable and Strain, 1981, p.39).
The differences between the two systems, however, are vast. In the token
economy, a point system can involve giving points for appropriate behavior, or
taking points away for inappropriate behavior (i.e. response cost). There is no one
best procedure. Both approaches work excellently within a level system.
However, a token economy emphasizing response cost, focuses on inappropriate
behavior, whereas a token economy through which students earn points, focuses
on appropriate behavior.
Level Systems in the Classroom

Level systems can be used with students with emotional or behavioral disorders
in the elementary, middle or high schools as well as in residential homes and
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institutions. In 1988 Bauer and Shea investigated an elementary school level
system in the Greater Clark County Special Education Cooperative (GCCSEC)
day treatment program. Points were earned continuously during the school day in
the areas of academic, behavioral, and social skills. The GCCSEC level system
consists of five levels. Level 1 is the entry level. Levels 2 and 3 are the transition
levels. Level 4 is the foilow-up level. Lastly, level 5, which is the ground level, is
the disciplinary level. If any student fails to meet the requirements to maintain the
current level in which they are placed, the student must complete the previous level
for one week to determine if he or she is moved permanently to the lower level.
Bauer, Shea and Keppler (1986) discovered similar outcomes with their level
system. They found that the average stay on any level is 9-18 weeks. Each Friday
the staff meets to decide if and when the student should advance to another level.
If staff decides that the student can move on, the student starts the new level on
Monday.
Bauer and Shea (1988) also investigated a secondary school level system at the
Children's Center for Behavioral Disorders (CCBD). The CCBD also uses a five
level system. Like the GCCSEC level system, points are earned for specific
classroom behavior. The CCBD system points earned that day may be deducted
for behaviors that are inappropriate.
A third level system investigated by Bauer and Shea (1988) is the Personal
Adjustment Levels System (PALS). One major difference with this level system is
that the initial level placement is determined by a support team. Again the staff
meets to determine if and when the student should move to another level. All
students on levels one through four are required to attend these meetings. The
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student's presence is mandatory.· Each student moves through the levels according
to their attendance. Like the CCBD, the PALS is also a five-level system.
Students stay on level 1 for 20 days, level 2 for 30 days, level 3 for 40 days, level 4
for 50 days and level 5 for 25 days. In each program, level systems worked well to
reduce inappropriate classroom behavior.
Burkholder, Schroeder and Smith (1983), found that their program titled the
Positive Education Program (PEP) worked very well with the child with behavior
disorders. The PEP system can be used for both elementary and middle school.
For both systems points are accumulated and are totalled on a daily and weekly
basis to determine when to move to the next level. For both systems, class rules
are created by teachers and students. The class rules will change for different
grade levels. Next, responsibilities are posted along with student rights. Again
these will vary with grade levels. Responsibilities and rights are created for each
level. More points can be earned for middle school students than for elementary
school students.
Barbetta (1990) proposed in her study a different approach to level systems for
students of all grade levels. Her approach is the Red Light-Green Light. "Red
Light-Green Light is a modified levels system designed specifically for those
students who require more immediate consequences for their behavior" (Barbetta,
1990, p.14). The students and the teacher make up the class rules, expectations
and privileges for the system. Each student is given a point sheet divided into half
hour time periods. Each student is given nine points to start. If the student has 97 points, he or she is in the green light zone. As the student demonstrates
inappropriate behavior, a point is taken away. At six to five points the student is in
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the yellow light zone, which is a warning. Four to one points and the student is in
the red light zone. At the end of the day, the total points for the day are tallied up
and recorded. The points are added up weekly. At the end of each week, the
students are allowed to trade their points in for tangible items at the class store. At
each "light" there is a different set of privileges.
Level systems also work very well in group-oriented settings. Barbetta (1990)
for example, discussed level systems within group settings. This level system is
called A Group-Oriented Adapted Levels System for Children with Behavior
Disorders, or GOALS. The first step is to set up the groups. This involves
naming the group. The second step is for classroom rules and expectations to be
created with the students and the teacher. Each student helps to monitor others on
a daily basis. Each student is given a point card with seven points to start out with
each day. The card is divided up into half hour time sequences. If the student
breaks one of the class rules, a point is taken away. At the end of each day, the
points are tallied up. It is each student's responsibility to make sure each group
member's cards are filled out correctly. The third step is to use positive comments
with the students. This also involves having students give positive comments to
each other. The fourth step is for students to monitor themselves daily. The
teacher supervises each group to make sure the system is running smoothly.
GOALS uses the power of the peer group to provide the means of producing
positive academic and social changes. Through the studies shown, it can be said
that level systems work very well in the classroom setting to control and fade
inappropriate behaviors. The next section will discuss the steps in designing a level
system for the classroom.
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How to Design a Level· System for the Classroom
Bauer, Shea and Keppler ( 1986) used a 10 step procedure when designing a
level system. "Step 1 is to determine the usual entry level behaviors of the student
population with whom the system is to be applied. Step 2 is to determine the
behavioral expectations for the student. Step 3 is to list at least two, but no more
than four, sets of behavioral expectations which seem to be appropriate steps
between those described in steps 1 and 2. Step 4 is to write the set of graduated
expectations on separate sheets of paper. Step 5 is to consider including a
disciplinary or ground level. Step 6 is to consider including a transition level which
would include part time placement in the special program and part time in regular
education. Step 7 is to determine the privileges appropriate for students beginning
the program. Step 8 is to determine the privileges appropriate for students
preparing to terminate the program." (p.33) Step 9 is for each behavioral
expectation developed in step 3, list appropriate privileges evenly distributed
among the levels. Lastly step 10 is to consider factors such as how frequently the
student's status will be reviewed or the minimum stay for each level.

Another

idea Bauer, Shea and Keppler thought was important was establishing
communication between the special education teacher and the regular education
teachers. This way the level system could be generalized if both teachers agreed.
Bauer and Shea (I 988), also investigated the steps to developing a level
system. Their steps were similar to Bauer, Shea and Keppler's ideas. Both sets of
authors had almost the same exact steps for designing a level system, except for a
few additional steps that Bauer and Shea included. For example, Bauer and Shea
included a step about developing a way to move from one level to the next level,
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as well as to develop an augmentive system designed to aid the student with
speech and or hearing problems.
Klotz (1987) addressed the issue of how a teacher should design a classroom
level system. Klotz· stated that behavior growth can be fostered in a caring,
therapeutic learning environment. Therefore, her level system was designed for
students to feel comfortable in their settings. The first step in designing a level
system was to develop classroom rules agreed upon by all the students. The
second step was to develop a point system, along with a point sheet. The third
step was to establish the privileges that went along with the level system. The
fourth step was to establish the levels for the system.
These guidelines are extremely helpful when designing a level system. If a
teacher is thinking about designing a level system, following a proven set of
guidelines will make the transition much smoother.
Why do we use Level Systems

Level systems appear to be an important or successful technique for behavior
management in self-contained classrooms. Level systems are valuable for reducing
inappropriate behavior and for learning new appropriate behavior. As a result of
level systems, most children are able to generalize their new behavior. Level
systems give the teacher the tools to make this happen. Level systems are
designed to target many different types of behavior, whether it may be social or
academic. Level systems eventually are faded as the student learns to control his
or her behavior in an appropriate way. Smith and Farrell stated "The teacher can
plan and implement a level system for any group of students that presumably
fosters student goals of personal responsibility and self-management in any
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educational setting" (1993, p.257). Smith and Farrell seemed to sum up this point
by stating that teachers must balance student's behavior with the opportunity for
effective learning.
Level systems allow the teacher to do this. Level systems also allow the
teacher time during the day to teach instead of constantly monitoring student's
behavior. Level systems are a very organized way of establishing positive
appropriate classroom behavior. The system models a positive interaction between
the teacher and the students, which the students observe and model themselves.
Level systems make students feel that they have a say in their classroom rules and
rights. This can make a big difference in the response from the students. Students
who have moved through the levels move toward a less restrictive setting in which
learning takes place.
When looking at the level system, often questions are asked, such as why are
level systems used in classrooms for the behaviorally disordered, or how are level
systems used in classrooms for the behaviorally disordered. Other questions that
might be asked include are level systems easy or hard to implement, or how do the
students advance through the levels or exit the system. Finally, how are token
economies and response cost incorporated into a level system. A review of the
research indicates the answers to these simple yet important questions are
essentially unknown. The purpose of this study, therefore, is to examine the use of
level systems in classrooms for the behaviorally disordered.
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Method

Subjects
Subjects for this study were teachers of the behaviorally disordered.
Approximately 150 teachers for the behaviorally disordered received a survey
through their special education coordinators. Twenty nine counties and cities
received the smvey. These counties and cities were randomly selected to represent
the state of Virginia. Twenty nine numbers were randomly chosen from a table of
random numbers. Each county and city was assigned a number. The counties and
cities chosen to represent the sample were located in the north, west, east, south
and central regions of the state. Because of the number of rejections, two alternate
counties were chosen to participate in this study. The two counties were randomly
selected. These counties were sent copies of the survey. Therefore the number of
counties chosen for this study increased from twenty nine to thirty one.
Instrument
The instrument used for this study was a survey (See Appendix A). The
survey consisted of three parts. Part 1, questions 1-7, asked demographic
information about the teacher's gender, age, speciality in teaching area, service
model which they use, the grade level they are currently teaching, years of teaching
experience and number of courses taken in behavior modification or classroom
management. Part 2, questions 8-13, asked specific questions about the use of the
level system in the classroom. Part 3, questions 14-21, is a Likert scale which
measured the teacher's attitudes towards the use of a level system. The answers
ranged from strongly agree to strongly disagree, with 4 representing strongly
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agree, 3 representing agree, 2 representing disagree and 1 representing strongly
disagree. Before the survey was sent out, an introductory letter was sent to each
school district (See Appendix B). Accompanying the survey was a letter of
explanation along with directions for completion of the survey (See Appendix C).
Procedure

Prior to mailing out the survey, each county or city received a letter of
explanation, or a phone call explaining the survey and the study. At this time
permission was asked to send the survey and proceed with the study. If permission
was granted, a follow up letter was sent thanking the county or city for their
participation in the study. In this letter, the supervisors were asked how many
teachers they have in their county or city who teach students with behavioral
disorders. Once a number had been returned from the county or city, they were
sent a packet of surveys along with one self-addressed, stamped envelope to
accompany each survey. No survey or envelope was sent to the counties or cities
that wished not to take part in the study.
Each teacher's participation in this study was completely voluntary. Each
teacher who agreed to complete the survey returned it in the self-addressed,
stamped envelope. No names were written on the survey. All surveys were kept
anonymous, and each teacher's identity was kept completely confidential. If any
teacher wished not to participate, they were asked to mail the unanswered survey
back in the self-addressed, stamped envelope. Each envelope was coded to
monitor from which county or city the survey had been returned. However, no
names were to be written on the envelope or the survey.
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The supervisor was asked to distribute one copy ofthe survey along with one
envelope to each teacher within one week. Each teacher was then asked to
respond to the survey within one week.
Data Analysis
For each part ofthe survey, means and standard deviations were computed. In
addition, percentages were computed. For Part 1, questions concerning gender,
field ofspeciality, service model and grade levels were addressed with percentages.
Questions concerning age, years of teaching and classes in behavior modification
had mean scores. For Part 2, questions concerning use oflevel systems,
description oflevel systems and the setting for the level system were computed
with percentages. Questions concerning the number ofstudents in the classroom,
and number ofstudents using the level system had mean scores. For Part 3, the
questions in the Likert scale had mean scores. Standard deviations were computed
for each question as well.
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Results

Of the 31 counties chosen for this study 65%, or 20, agreed to participate. Of
the 31 counties chosen for this study, 35% or 11 declined to participate. Of the 20
counties that agreed to participate actively in this study, 85%, or 73, returned
completed surveys. Of the 73 returned completed surveys, all 73 were usable, and
no surveys had to be discarded. A total of 100 surveys, then, were mailed to the
31 participating counties; therefore, the response rate was 73%. Males responded
to 15% (n= l l) of the 100 surveys mailed, while females responded to 85% (n=62)
of the 100 surveys mailed. (See Appendix H, Table 1).
Demographic Information
Of the teachers responding to the survey, the mean age for the total sample was
37.88 years (n=69), and the standard deviation for the total sample was 7.6. The
mean age for males was 34.5 years (n= l0) and the standard deviation was 6.3.
The mean age for females was 37.58 years (n= 58) and the standard deviation was
10.8. (See Appendix H , Table 1).
Because the option of choosing more than one answer was given on the survey,
the majority of teachers (n=53) responded that they teach in one or more
categories of special education. Eighty six percent (n=65) of the teachers
responding to the survey teach in classrooms for the emotionally
disturbed/behaviorally disordered. Eighty two percent (n=60) of the teachers
responding to the survey also teach in classrooms for the learning disabled. Of the
teachers responding to the survey, 30% (n=20) teach in classrooms for the
mentally retarded. (See Appendix H, Table 2).
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Sixty one percent (n,;,, 45) of the teachers who responded teach in self
contained classrooms. Forty nine percent (n=36) of the teachers who responded
teach in resource environments. Because the option of choosing more than one
answer was given on the survey, some (i.e.,10) of the teachers responded that they
teach in both teaching environments. (See Appendix H, Table 2).
Forty one percerit (n=30) of the teachers responding to the survey teach grades
K-5. Thirty four percent (n=25) of the teachers responding teach grades 6-8.
Thirty one percent (n=23) of the teachers responding teach grades 9-12. Because
the option of choosing more than one grade level was given, some (i.e.,8) of the
teachers responded to more than one grade level. (See Appendix H, Table 3).
The mean number of years of teaching for the total sample was 9.7 (n= 70) and
the standard deviation was 5.7. The mean number for years of teaching experience
for males was 7 (n= l 1) and the standard deviation was 5.5. The mean score for
years of teaching experience for females was 6.9 (n= 59) and the standard
deviation was 9.6. (See Appendix H, Table 3).
Teachers were asked to indicate the number of courses taken in behavior
modification or classroom management. The mean number of courses taken for
the total sample was 2.7 (n=66) with a standard deviation of 1.5. The mean
number of courses taken by males was 2. 7 (n=9) with a standard deviation of 1.8.
For the females, the mean number of courses taken was 2.6 (n=59) with a standard
deviation of 1.4. (See Appendix H, Table 4).
Use of the Level System

Eighty nine percent (n=65) responded that it is up to each individual teacher to
decide whether or not they will use a level system in their classroom. Four percent
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(n=3) of the teachers use level systems with their entire grade level, and 4% (n=3)
use the level system in the entire school. Fifty two percent (n=38) responded that
they are using a level system in their classrooms, while 48% (n=35) responded that
they are not using level systems in their classrooms. (See Appendix H, Tables 4 &
5).
The mean number of students in the classroom for the total sample was 11.5
(n=40) students, and the standard deviation was 6.0. The males who responded to
the survey had a mean of 12 (n=5) students for their classroom size, with a
standard deviation of 5.0. The females who responded to the survey had a mean
of 11.6 (n=35) students in their classrooms and a standard deviation of 7.7. (See
Appendix H, Table 6).
When teachers were asked the number of students using the level system in
their classroom, the total sample who responded had a mean of 11 (n=37) students
on level systems with a standard deviation of 8.0. The males who responded to the
survey had a mean of 15.8 (n=5) for their students on level systems, and a standard
deviation of 9.4. With a sample size of 32, the females who responded to the
survey had a mean of 10.65 students on level systems, with a standard deviation of
9.0. (See Appendix H, Table 6).
Seventy nine percent of the teachers (n=30) responded that points or tokens are
given for appropriate behavior. Thirty two percent of teachers (n= l2) who
responded stated that points or tokens are removed for inappropriate behavior.
Forty eight percent of the teachers (n= l8) responded that behavioral contracts are
used. Because the option of choosing more than one response was given, most
(n=21) of the teachers chose more than one answer. (See Appendix H, Table 5).
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Varying comments were given regarding how students advance to other levels
or exit the system. These are represented on Table 8 in Appendix H. Please refer
to the table for information.
Likert Scale
Teachers were asked to respond to items on a Likert scale assessing their
opinions regarding level systems. The maximum score for the scale was 4,
indicating a teacher's strong agreement with the item. The lowest score was 1,
indicating the teacher's strong disagreement with the statement. (See Appendix H,
Table 7).
When asked whether level systems improve appropriate behavior and/or social
skills, the mean response of the total sample was 3.3 (n=40, SD= .6). Male
teachers had a mean response of3 (n=5, SD=.7). Female teachers had a mean
response of3.5 (n=33, SD= .6). For opinions regarding whether the level system
reduced inappropriate behavior, the mean response for the total sample was 3.25
(n=40, SD = .6). Male teachers had a mean response of2.8 (n=5, SD=.5). Female
teachers had a mean response of3.3 (n=34, SD=.6). (See Appendix H, Table 7).
Teachers were asked whether, as a result of the level system, students now
self-monitor their behavior while in school. The mean response for the total
sample was 3.05 (n=40, SD=.6). Male teachers had a mean response of2.6 (n=5,
SD=.7). Female teachers had a mean response of3.1 (n=34, SD =.7). Teachers
also believed that the level system promotes the use ofgeneralization of
appropriate behaviors to other situations or classrooms. The mean response for
this item for the total sample was 3.05 (n=40, SD=.7). Male teachers had a mean
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response of2.6 (n=S, SD= .7). Female teachers had a mean response of3. l (n= 33,
SD= .7). (See Appendix H, Table 7).
When teachers were asked about their enjoyment ofthe use ofthe level system,
the mean response for the total sample was 3.1 (n= 39, SD= .7). Male teachers had
a mean response of2.8 (n= S, SD=.9). Female teachers had a mean response of 3.2
(n= 33, SD= .7). Teachers also believed their students enjoy the use ofthe level
system. The mean response to this item for the total sample was 2.9 (n=39,
SD= .7). Male teachers had a mean response of2.5 (n= 4, SD=.6). Female
teachers had a mean response of3 (n=34, SD=.8). (See Appendix H, Table 7).
When asked ifthe level system makes a positive difference in the classroom, the
mean response for the total sample was 3.2 (n=40, SD= .6). Male teachers had a
mean response of2.8 (n= S, SD=.9). Female teachers had a mean response of3.3
(n=33, SD=.6). The respondents also indicated they would use the level system
next year ifremaining in their present teaching situation. For this item, the mean
response for the total sample was 3.2 (n=39, SD=.7). Male teachers had a mean
response of3.2 (n= 5, SD= .5). Female teachers also had a mean response of3.2
(n= 33, SD=.7). (See Appendix H, Table 7).
Several teachers included specific information about the level systems which
they use in their classrooms or schools. This information includes a copy ofa
point sheet (Refer to Appendix D), a copy ofan ED self-contained behavior
program (Refer to Appendix E), a copy ofa behavior/point system (Refer to
Appendix F) and a copy ofa level system/point system (Refer to Appendix G).
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Discussion

The purpose of this study was to examine the use of level systems in
classrooms for the behaviorally disordered. This study is limited to the state of
Virginia only and, therefore, the information stated in the results is valid only in
the state of Virginia. No generalizations about the data may be made to any other
states.
When doing a study using surveys to be completed, the researcher is relying on
the information stated on the surveys to be truthful. Therefore, when computing
means, standard deviations and percentages, the researcher must operate under the
assumption that the information given is true and valid. In addition 11 out of the
31 counties selected declined to participate. Perhaps if the acceptance rate had
been higher, the results would have been more accurate and more generalizable.
Because of the manner in which the survey was structured, some of the
questions resulted in multiple responses. This was not problematic, however,
when computing the statistics for the data. Even though all 73 surveys received
were used in the study, subjects sometimes would not answer every question on
the survey; therefore, when computing means, standard deviations or percentages,
that person was included in the data analysis only when appropriate. This
accounted for alterations in the sample size for each item.
A criticism about the process of collecting this data should be noted. The
counties were very reluctant to participate in this study. This reluctance was not
due to the content of the study, but rather to the process by which the counties
were asked to gather the data. Contacting special education coordinators or
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supervisors is the first step in any study such as this one. However, asking the
supervisors to send the survey out to the teachers directly was a step that most
counties and cities resi_sted. Using this procedure allowed the teacher's names and
identities to remain completely confidential; however, this resulted in many
rejections simply because oflack oftime by the supervisors to do such work.
Also, most ofthe larger counties require that any new study be examined first by
each county's appropriate committee. Because ofthe time restraints, this process
was not possible in order to make the appropriate deadlines. Therefore, because
ofthe low numbers ofsurveys initially returned, this researcher chose to get
permission from the supervisors directly and then to send a follow-up survey
directly to each teacher in the specified county. Due to this change in procedures,
this researcher was able to receive more surveys in a timely manner.
This researcher was amazed to see that 52% ofthe teachers in the state of
Virginia are using level systems, while 47% are not using level systems. When the
study was originated, it was my beliefthat the results would indicate that almost
no teachers in the state ofVirginia used level systems in classrooms for the
behaviorally disordered. This researcher was surprised to learn that out ofthe 73
teachers who were surveyed, 3 8 used level systems in their classrooms.
This researcher was also pleasantly surprised to learn that level systems are
being used for students with learning disabilities and mental retardation as well as
students with behavioral disorders. Ofthe 65 teacher who responded to the
survey, 86% responded that they are teaching students with behavioral disorders.
Ofthe 60 teachers who responded to the survey, 82% teach students with learning
disabilities. Among the teachers ofthe mentally retarded, 20 teachers (30%)
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responded that they teach students with mental retardation. It would appear that
level systems are almost as popular among teachers of students with learning
disabilities as they are with teachers of students with behavioral disorders.
In summary, this behavior management technique, the level system, shows
much potential for students with behavioral disorders, as well as for students with
learning disabilities or mental retardation. With the level system, advances can be
made by students with behavioral disorders toward appropriate behavior in the
classroom. However, additional research still needs to be conducted to learn more
about the potential of this technique and its current use in the classrooms of
Virginia.
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Appendix A
Level System Survey
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LEVEL SYSTEM SURVEY
Please place. a check mark in the appropriate space or write in the information
requested for items 1- 7.

PART I.

1.

Gender:

(a)

2.

Age:

--- (years)

3.

Categories of special education currently teaching:

(a)
(b)
(c)
4.

(b)

female

(check all that apply)

emotionally disturbed/behaviorally disordered
learning disabled
educable mentally retarded/trainable mentally retarded

Service model of your current teaching assignment:
self-contained (students spend 60% or more of day in special education class)
resource (students spend less than 60% of day in special education class)

(a)

(b)

5.

male

Grade level currently teaching:

(a)

K-5

(b)

6-8

(c)

9-12

6.

Years of special education teaching experience (counting current year):

7.

Number of courses in behavior modification or classroom management taken in college or graduate
school:

years

courses

PART II.

8.

A level system can be described as a classroom management program
in which students' behavior is shaped, andru/es and privileges are·given
as students advance to higher levels. Students on higher levels have
more privileges and more responsibilities t han students on lower levels.
Students work toward exiting the system. Items B - 13 ask for
information regarding the use of level systems in your school and
classroom.

Which statement best describes the use of level systems in· your school?
it is up to individual teachers to decide whether or not they will use a level system
in their classroom.
entire grade levels use the level system.
entire school uses the level system.

(a)
(bl
(c)
9.

Are you currently using a level system?
(a)

yes

(b)

no

If no, please stop here and return the survey in the envelope provided. Thank you for your time.
If yes, please respond to items 10-21 regarding your use of a level system.
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10.

How many students are in your classroom?

11.

How many students use the level system?

12.

What kind of level system are you using in your classroom?
(check all that apply)
(a)
(b)
(c)
(d)

13.

studenls

students

points or tokens are given for appropriate behavior.
points or tokens are removed for inappropriate behavior.
behavioral contracts are used.
Other; please explain:

----------------------

Please explain how students advance through the level system, or exit the system:

PART Ill.

For items 14 - 21, please circle the number that indicates the extent to which you
agree or disagree with each statement.

strongly
agree

agree

disagree

14.

I feel that the level system which I use is increasing
appropriate behavior and/or social skills.

4

3

2

15.

I feel that the level system I use is reducing inappropriate behavior

4

3

2

16.

I feel that as a result of the level system that I use, students now
self-monitor their behavior while in school.

4

3

2

17.

The level system I use promotes generalization of appropriate
behaviors to other situations or classrooms.

4

3

2

18.

I enjoy using the level system.

4

3

2

19.

My students enjoy using the level system.

4

3

2

20.

The level system I use has made a positive difference in my
classroom.

4

3

2

21.

If I remain in my present teaching situation, I will use the same
level system next year.

4

3

2

strongly
disagree

Your help in completing and returning this survey within one week is greatly appreciated.

THANK YOU FOR YOUR TIME!
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Appendix B
Introductory Letter
Letter 1
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February 10, 1994
«Title» «First Name» «Last Name»
«Position»
«Company»
«Address»
«City», «State/Province» «Postal Code»
Dear «Title» «Last Name»,
My name is Samantha Kyle, and I am a graduate student at Longwood College in
Farmville, Virginia. I am currently working on my master's thesis in special
education. My topic is level systems in classrooms for students with behavioral
disorders. The purpose of the thesis is to determine to what extent level systems
are being used in classrooms for students with behavioral disorders/emotional
disturbance. My thesis topic and proposal has been approved by the Longwood
College Human Subjects Committee. The survey being used for this study consists
of three parts. Part I asks for brief demographic information, Part II asks questions
regarding teachers current use of level systems in their schools and classrooms, and
Part Ill is a brief Likert scale that asks for teachers opinion about various aspects of
level system use. A copy of the survey is enclosed.
With your permission, I would like all of the teachers of students with behavioral
disorders in your district to complete this survey. Although participation is
completely voluntary, the results of this project will be most meaningful if the
maximum numbers of teachers available comply with my request.
Of course, teachers' individual identity and their responses will be kept confidential.
A report of the findings of the project will be made available to participating school
districts, but individual teachers, schools, and school divisions will not be identified.
If you believe that teachers in your district would be willing to participate in this
project, please call or write me to indicate your approval, and to inform me of the
number of teachers of students with behavioral disorders in your school district. If
you have any questions regarding the project, please do not hesitate to call me.
Thank you for your time and consideration.
Sincerely,

Samantha Kyle
61 O Oak St. Apt A.
Farmville, Va. 23901
(804) 392-7426
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Appendix C
Explanation Letter
Letter 2
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February 10, 1994
«Title» «First Name» «Last Name»
«Position»
«Company»
«Address»
«City», «State/Province» «Postal Code»
Dear «Title» «Last Name»,
Thank you for agreeing to participate in this project. Enclosed are the
number of copies of the survey that you indicated would be needed.
Each has a self-addressed stamped envelope for teachers to use in
returning the completed surveys directly to me.
As you distribute the surveys, please remind each teacher that their
names should not appear anywhere on the survey or envelope, to
ensure confidentiality. In order for the results to be tabulated in a
timely manner, I ask that you distribute these surveys to teachers at
your earliest possible convenience. As indicated on the survey itself,
teachers should complete and return the survey within one week of
receiving it.
Please do not hesitate to call me if you have any questions. Again,
thank you for your help in completing this project.
Sincerely,

Samantha Kyle
610 Oak St. Apt A.
Farmville, Va. 23901
(804} 392-7426
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Appendix D
Point Sheet

'Set Goals
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The chart on this page will help
children focus on a slngte goal and
keep track of how well they achieve
that goal 1n a given day. The goals
may be selected by the children or
suggested by you.

Remembering Just once to act a
. · · certain way or to work on a chosen
activity may be a tremendous
achievement in Independence and
respons!bility for some children.

My Tasb for Today
by _____________________
Each time you remember, colqr the stnlling cat.
When you forget, color the sad dog.

aoo
GOO
I remembered ___ times.

100

Sdf-&t«1m: A Cfaarootn AJlair, © 11m, W1rwm Pr-. Inc.

I forgot ___ times.

Penn!emon la� to rep-oduc':11 thls Plf" b- lftdent \a8.

Level Systems in BD Classrooms 40

Appendix E
Self Contained
Behavior Program
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ED SELF-CONTAINED PROGRAM
AUGUST 1S93

1,Jf�;: T: EN E·Y :

ED TE:ACHE�.
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ED-PROGRAM
·r
The ED Program at
is designed to teach
students age appropriate social skills; self-esteem; to accept
responsibility for their actions; organizational skills; study
skills; and academics such as Reading, Mathematics, Science,
History and Language Arts.
The program will be taught in specific components during the
school year. In addition, the students will participate in a
behavior change program as an effort to identify and define
The level program is a three step
inappropriate behaviors.
process with the students progressing through the levels when the
criteria for that specific level is met. Criteria for each level
is as follows:

Level I: Time frame: 4 weeks
Responsibilities:
* Set target goal weekly
* Maintain target goal 75% of the time
* Earn 75% of behavioral points daily
* Remain on task 75% cif the time daily
* Complete all assignments
* Maintain 75% average in all subjects
* Remain in area
* Follow class and school rules
* Maintain on-trust status 75% of the time
Moving to the next level:
Must maintain Level I responsibilities tor four consecutive weeks
with five allowed slips.
Time frame: 4 weeks
Level II:
Responsibilities:
* Set target goal weekly
* Maintain target goal 85% of the time
* Earn 85% of behavioral points daily
* Remain on task 85% of the time daily
* Complete all assignments
* Maintain 85% average in all subjects
* Remain in area
* Follow class and school riles
* Maintain on-trust status 85% of the time
Moving to the next level:
Must maintain Level II responsibilities
weeks with four allowed slips.

for

four consecutive
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Time Frame: 9 weeks
Level III:
Responsibilities:
* Set target goal weekly
* Maintain target goal 90% of the time
* Earn 90% of behavioral points daily
* Remain on task 90% of the time daily
* Complete all assignments
* Maintain 85% average in all subjects
* Remain in area
* Follow class and school rules
* Maintain on-trust status 90% of the time
Moving to the next level:
Must maintain Level III responsibilities for nine consecutive
weeks with three allowed slips.
Upon completion of the level program, the student will be placed
on an individual maintenance program designed to meet their
specific needs. The student will also be eligible to begin
mainstreaming in regular ed classes. Prior to mainstreaming, the
stude�t, their parent, the teacher and team, and an administrator
conditions for
and
expectations·
discuss
to
meet
will
If for some reason placement in a regular
mainstreaming.
classr6om is not successful, the student will return to the ED
self-contained classroom for academic instruction. In the interim
of this placement modifications will be made with the student and
team of teachers to re-attempt mainstreaming.
Privileges
Privileges will be earned based on the percentage ot
behavior points earned daily, academic achievement and the numbar
of off trust offenses earned. Students will be eligible to earn
If the student has met thei,
rewa1·ds and privileges daily.
targat goal for the week, maintained the responsibilities of
their level for the week and have not been suspended, then they
will be eligible for Friday tun. A list of prlvileges and rewards
will be posted in the classroom for the student to choose from.
They will be listed according to levels.
Off-trust
The following behaviors are considered off-trust off2nses:

*
*
*
*
*

abuse of property
possession of unauthorized items
instigating to fight/physical aggression
out of area
verbal abuse and/or aggression
x disruption of educational process

A student who commits an off-trust offense must serve i �- !::,-
remaining in a designated area of the classroom for a c,r ,. -
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determined period of time. The student will continue to receive
instruction from the teacher, and all academic work is expected
The off-trust student must
to be completed during that time.
have no interaction with peers or disrupt the educational
process.
Time-out
If a student demonstrates behaviors that are distracting,
bothersome, or injurious to othet· students, the student may be
asked to "pull himself tog�ther", or may be asked to work in a
If a student continues
more structured area in the classroom.
with behaviors that are very disruptive to other students, the
student will be asked to spend time in another area, such as
Time-out.
A staff member will monitor ·the student at all times
in the Time-out area. Time frames for time-out will range from
5-15 minutes depending on the student and his/her ability to
"pull themselves together."
Suspension
Suspension will result in the following instances:
* when the child becomes a threat to
him/herself 6r others

*

upon vi�lation of rules and regulations
Student handbook
described in the

*

upon repetitious vi6lation of classroom rules
and expectations

The following steps will be followed prior to suspension:

*
*
*
*

advise the student of the charges
advise the student of the facts on which the
charges are based
give the student an opportunity to respond to
the charges and give his/her own version
make every effort to notify the student's parent�
or guardian by telephone if action is taken to
suspend the student. This will be followed by
a written verification of the suspension

ED students may be suspended for UP to three consecutiv�
days.
For beha0iors that warrant suspension for longer th3n
three consecutive days or as much as ten days cumulative within ➔
school year, an IEP meeting will be scheduled with the IE�
committee to determine if the IEP is appropriate to meet t!,2
The committee may also review whether or not i:.t·ic:.'
child's needs.
ch1.ld needs a more structured environment one Peasl•?v cann,:,�_
provide.
FOLLOWING A SUSPENSION. THE PARENT OR GUARDIAN Mus·( ACCUMFANY Tr·if:
STUDENT UPON HIS/HER RETURN TO THE SCHOOL AND MEET WITH fH:·-:
TEACHER AND ADMINISTRATOR.
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Contingency contracting
Contingency contracting is used with students as an effort
to identify, focus on and improve problem areas as well as to
achieve specific goals(ie. contract may state that if John
completes his homework four out of five days he· receives an
award).
Target goals
Students will set behavioral goals each week in areas where
their behavior needs improvement.
Such goals teach and helo
students accept responsibility for changing their own behaviors.
Point system
A point system will be utilized to reinforce and encourage
appropriate behaviors and to diminish and extinguish behaviors
which are inappropriate to the setting.
Each student will be
responsible for his/her own point card. The teacher and teaching
assistant will mark.the cards at the end of each period letting
the student know whether or not they have met the specific
At the end of the day, the points
classroom target behaviors.
earned will be added up, averaged, and plotted on individual
charts. A note .will be written on the bottom of the point card
that will summarize the · student's performan6e for the d�y.
Parents' will be required to sign the point cards nightly and the
student will be responsible for turning them in th� next day.
Bonus points
Students will be eligible to earn bonus points daily t0r
exceptional behavior, and exceptional academic progress.
These
points may be accumulated and turned in for extra. special rewctr,:;·3
or privileges.
Academic assignments
Students are expected to complete all assignments when giv�n.
The teacher will fully explain materials presented as well ��
give examples prior to giving written assignments�
Students ar-:
also expected to keep a three ring binder �ith all assignments
for each subject. Notebooks will be checked every Friday f,)r 3
grade.
Qyganizational skills will be taught and reinforc8N
da.ily.
Homework
Students will be given homework nightly. IF time is allow�d
in class to complete assignments, they will still be required t0
riot taking
bring them home for parental review. NO excuses tor
work home will be accepted. Parents are responsible for signin;
homework sheets to verify completion.
Progress reports
Every Friday, a progress note will be sent home to upd➔•
parents and students about their progress and academic statu�.
Missed assignments will also be documented and students will ne�d
to complete them over the weekend and retrun them to school th�
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following Monday.
Phone calls
Phone calls will be made
regarding their child.

twice

monthly

to

update parents

Conferences
Parent conferences will be held twice within a nine weeks.
More can be scheduled depending on the need.
Parents are encouraged to call the teacher if they have ➔ny
questions or concerns regarding their child.
Bu.s behavior
Riding the school bus is a privilege and not a right.
Students are expected to behave appropriatelv on the school bus
going to and coming from
The bus dri'.ter
Inappropriate language �nd
is in complete charge of the bus.
Students who become
behavior may result in bus suspension.
suspended from the bus may not necessarily be suspended from
school and will need to be transported to and from school by a
parent or guardian. Upon completion of the ·suspension from the
bus, the parent is to accompany the child to school and meet with
an administrator, bus driver and teacher. • Accommodations may be
IF behavior· continues to
made if all parties are in agreement.
escalate and it is evident that the student· cannot ride the bus
without getting into trouble then an IEP meeting will be held to
establish other arrangements.
Drugs and alcohol
A student shall not use. sell, distribute, be under the
influence of or possess on school property alcoholic beverages of
imitation controlled
any kind or controlled substance, or
substances or drug paraphernalia as defined by state law.
Violation of this rule will result in suspension, notification 0f
parents and notification of local authorities. Violation ma�
result in expulsion.
Medication
All prescribed medication must be given to and di :3:pe n::0:2,;
according to the prescription by the school nurse. Students mw'3t
It would be beneficial it
notify the teacher of the medication.
parents would bring the medication to the school and !"eave i �with the nurse or in the front office.
Smoking
State law indicates that it is illegal for anyone under the
age of 18 to purchase or possess ANY tobacco products. Student·3
may not smoke in school or on buses at any time.
Any tob2c�o
products or paraphenalia brought to school will be confisc�t�d.
Parents will be notified and the student may be suspended.
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CLASSROOM RULES AND EXPECTATIONS
A list of rules will be posted in the classroom and the
students will be responsible for learning and following them.
They are as follows:

*
*
*
*
*
*

Remain on task
Stay in your area
Hands off others- keep feet, hands, body and other objects
to yourself
Always follow directions
Respect others- no put downs, bad language, teasing or
rude guestures
Be prepared- bring all materials needed for classes,
and complete all assignments

Consequences
The following consequence procedures will be followed in the
classroom in an instance of a rule/expectation violation.

:
L

"'
*·
*

*
*
*
*
*

verbal or visual warning
verbal warning
time out minimum 5-15 minutes
off- trust status (time frame will be determined)
phone call home
parent conference
parent shadow
referral to the office
suspension

Procedures are subject to change depending on the seriousness of
the offense and whether or not the child is a threat to himself
or others .
. If a student earns off-trust status, he/she may be placed tor
a minimum of one period to one full day. While in off-trust, th2
student is expected to earn 70% of behavioral points for the dav,
have no interaction with other students or staff members, eat
lunch in the area, complete all academic assignments given, and
to
remain
in
the
area until their time is completed.
Unsuccessful completion of off-trust will result in an extend�d
time which will be determined by the teacher.
Students should also not disrupt the !earning environment whil�
in off-trust. The following is a list of off-trust offenses:

*
*
*

abuse of property= 4 class periods
possession of unauthorized items=4 class periods
instigating to fight/physical aggression= minimum of 1
day
* out of area= 2 periods
* verbal abuse and/or aggression = minimum of 1 day
* disruption. of the learning environment= 3 class periods
If a student fails to successfully complete off-trust on two
consecutive occasions then a parent conference will be requested.
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Destruction
If a
materials,
financially

of property
student should cause intentional damage to objects,
parent will be
student or
equipment, the
or
responsible for replacement, or repair.

Unauthorized items
are distracting to other students in the
Items that
classroom and to the learning environment are considered to be
Any students bringing such items to school
unauthorized items.
will be given the opportunity to give them to the teacher or
teaching assistant to be locked up and returned to take home at
the end of the day. Failure to comply with this may result in
confiscation till the end of the school year and off-trust.
Items considered to be unauthorized are not limited to but may
walkmans, radios, tapes, food items,
include the following:
disruptive/inappropriate clothes, or any
item that becomes
distracting to others (may also include pocket toys).
Dress code/personal hygiene
Students are expected to comply with dress code expectations
Students are also expected to
listed in the student handbook.
prac\ice good personal hygiene habits daily.
Parent participation
Parents are invited to volunteer in the classroom. Parents
are al�o welcome to come and observe their child in the learning
environment.
Grading scale
The grading scale listed
classroom:
* A=93-100
* 8=85-92
* C=75-84
* 0=65-74
* F=64 or below

below

will

be

followed 1n this
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I HAVE READ AND DISCUSSED TrlE
ED PROGRAM
WITH MY CHILD. I FULLY UNDERSTAND THE CONTENTS AND AM WILLING TO
PARTICIPATE WITH THIS PROGRAM.

PARENT/GUARDIAN SIGNATURE

STUDENT SIGNATURE

DATE
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AppendixF
Behavior/Point System
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The Isolated Classroom Enviornment (ICE) program will
provide students with a highly structured 1 supportive
enviornment in which to learn and grow; acade�ically,
behaviorally, socially, and emotionally through consistant
recognition and reinforcement of appropriate behavior . This
recognition will lead to greater self discipline and
strengthen the skills learned in order td be successful and
productive in 1 ife.
GOAL: The goal of t�e ICE program is to recognize and
reinforce positive 1 appropriate behaviors.
Reinforcement is anything which is rewarding to a
student; praise, attention, a smile, privileges, high
status, symbols of success (stars, stickers, points, ect.) !
,�.,?.,=D•;:3n ition ( ,-ior-+ di sp 1 ayed) , peer-· <'-<-PP!"ov i .sl
. .
Positive Behavior is any constructive activity,
acc□mpl ishment, or attempt at an accomplishment, which is
desired by the school or the individual

ICE PROGRAM MASTER RULES
1. NO PHYSICAL OR VERBAL ABUSE
2. NO STEALING
3. NO DRUGS, CIGARETTES, ALCOHOL
ICE PROGRAM CLASSROOM BEHAVIORAL EXPECTATIONS
1. ARRIVE ON TIME

2. RESPECT SELF AND OTHERS
3. USE APPROPRIATE LANGUAGE
4. RESPECT SCHOOL PROPERTY
5. REMAIN IN CLASS UNTIL DISMISSED
6. DEMONSTRATE A POSITIVE ATTITUDE
7. USE TIME CONSTRUCTIVELY

8. PARTICIPATE IN ALL CLASS ACTIVITIES
9. FOLLOW SCHOOL RULES
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ICE PROGRAM POI�T SYSTEM
lJl]AL -- The ·;3 OB. l CJ-f the I C:E F'[; I t,rr '.:j lb ! �:1 ·; t S7' t :'.".J r-·1z!C: C)g !Ji�� f�• ·=',n ci
reinforce positive approcriate behavior by awarding 8 □ints
(0-10) for specific positive behaviors demonstrated while in
the classroom and on school grounds .
MECHANICS- There are three levels in the point svstem,
mo'vetT;en t. i ·5 uo ��a.r·d t�it h 1 g: \/e ! I , i..Jh i ch i �?, th c: ·:::. t ;-----:in •;,i pc.;]. n t ..
in c:,r·dt��""' fcJr a. stLtdent ti:J be n,::ifninated for-· SLtb·;:;equ.ent Ltp��-?.r·d
level movement, he/she must demonstrate on a constant jasis,
a positive behavior . Inherent in each level movement ic an
increasingly higher degree of resocnsibil ity and
commensurably increased privleges .
4

ICE PROGRAM POINT SYSTEM BREA�DOWN
ACADEMIC F·O I NTS
STUDENT f:�AFNS-

1
1
3
3
1
1

point for being en time to class
point for remaining in class
points �or �articipating and completing clagswor�
points for appropriate behcvior
point �or using time constructively
paint for demonstratin� 2 positive attitude
and role-model behaviors

HOMEROOM/LUNCH POINTS
:3TUDENT EARr·-.JS-

1 point for being on time
1 point for remaining in homeroom
3 points for app�opriate behaviors

ADVISClRY F'!JINT:3
STUDENT E-:A!=�r-JS

�;;a rn e .::\.s .�cad E�m j_ c L• i I L � �...J i th -� ;::1 c"J �=-::. j_ b 1 e
5 bonus p□iGts as per advis□�v teacher
for behavior, positive attitude, or oartici□ation
�-i

i

P03SIBLE POINTS
HOMEROOM 5 PER DAY
5 PER DAY
LUNCH
ACADEMICS 10 PES P�RIOD /70 PER DAY
TOTAL

F'EF: DAY

PER DAY/

F'E!:::: VJEEf=:

80
ADVISORY

41

1

:)
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F .

Section

M

T

w

Th

Comments

1-\vM\? •--C:<.••l'

i

a.

Lu"(.."'.,

'3
Lt

I

5.
7

J\Jv, S�l"v

Total
Student
Name:

I

X X X X' Xy(
Core
Teacher:

'>< ><
Week
of:

,:

-
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ICE PROGRAM POINT SYSTEM BREAKDOWN
ACADEMIC POINTS
STUDENT EAf;:NS1
1
3
3
1
1

point for being on time to class
point for remaining in class
points for participating and completing classwork
points for appropriate behavior
point for using time constructively
point for demonstrating a positive attitude
and role-model behaviors

HOMEROOM/LUNCH POINTS
STUDENT EARNS-

1 point for being on time
1 point for remaining in homeroom
3 points for appropriate behaviors

ADVISORY POINTS
STUDENT EARNS

same as academic points with a possible
5 bonus points as p er advisory teacher
for behavior, positive attitude, or participation
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Appendix G
Level System

POINT
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You may earn 3 points per class per day for:
1) Being on time
2) Having your book, paper, pencil/pen
3) Having any classwork or homework

You may earn 1 point walking to class with the Aide.
You may earn 1 point walking from class with the Aide.

may earn 1 point a day for turning in each signed sheet.
may go up one level for passing 5 classes for a 6 weeks.

You will lose 1 point for:
1)
2)
3)
4)
5)

back-talking
leaving class without permission
not following directions
being disrespectful
vulgar language, signs or sounds

Level 1
Level 2 -

115 or below must maintain ll5 for 2 weeks
maintain 115 points for 2 weeks

Level 3 - maintain 128 points for two weeks
Level 4 - maintain 142 points for two weeks
Level 5 maintain 155 points for two weeks

Level 1

- you will have nq free time
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1)

you will be accompanied to and from class

2)

you will eat lunch with the Aide and stay with them until after lunch.

3)

you will be accompanied to and from the bathroom.

4)

you will not leave a room without the Aide for any reason.

5)

you will stay with the Aide during a Fire Drill.

6)

you will be accompanied into the Gym locker room.

Level 2 - You will have some free time
You will get to go to and

1)

you will be accompanied to and from class.
from 1st and 2nd period by yourself.

2)

you will get to eat lunch by yourself.

3)

you will be accompanied to and from the bathroom.

4)

you will not leave a room without the Aide for any reason.

5)

You will stay with the Aide during a Fire Drill.

6)

you will be accornp��ied into the Gym locker room.

Level 3 - You will have more freedom
1)

you will be accompanied to and from class. You will get to go to and
from 1st, 2nd, 3rd, & 4th period by yourself.

2)

you will get to eat lunch by yourself.

3)

you will be accompanied to and from the bathroom

4)

you may not leave a room without the Aide for any reason.

5)

you may go tothe Fire Drill by yourself.

6)

you may go into the Locker Room by yourself.

Level Systems in BD Class
rooms 5 8
Level 4

More and More Freedom

1)

you may go to and from all your classes by yourself.

2)

you get to eat lunch by yourself

3)

You will be accompanied to and from the bathroom

4)

you may leave the room with t eacher permission without the Aide except
to go to the bathroom

5)

you may go to Fire Drills by yourself.

6)

you may go into the locker room by yourself

Level 5 -

No Aide will be required.

Level Systems in BD Classrooms 59

Date

Behavior Points

To be completed by Aide place a check beside each take completed.
walked from 1st period with you
walked from 2nd period with you
walked from 3rd period with you
walked from 4th period with you
walked from lunch back to 4th period with you

--

walked from 4th period with you
walked from 5th period with you
walked from 6th period with you
Total

Please put a check beside each behavior

displayed toward you·

Back-talking
Was disrespectful
Used vulgar language, signs or sounds
Total
Aide's signature

Total points earned today
Total points lost today
'lbtal points for

-----

is

Total points earned for the week to date
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Behavior ;:" ,;in :-s

Date

Class
Please put a check beside each task

-----------

completed.

On time
Had book, paper, pencil/pen
Had any classwork or homework
Total
displayed.

Please put a check beside each behavior
all of them blank.
Back-talking
Left class without permission
Did not follow directions
Was disrespectful
Used Vulgar language, signs or sounds
Total

Teacher Signature

It is OK to leave
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Appendix H
Tables 1-8
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Table 1
Gender and Age for Survey Respondents

Gender

n

Males
%

Female
%

Total Sample N=73
11
62

Age

Males
n= lO

15

Female
n=58

85

Total Sample

Total Sample N=69

M
SD

34.5
6.3

37.58
10.8

37.88
7.6
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Table 2
Current Status: Categorical Area and Service Model

Categorical Area

n

Emotional
Disturbance

%

Leaming
Disabled

%

Mentally
Retarded

%

Total Sample N=73
65
60
20

Service Model

n

86
82
30

Self-Contained
%

Resource
%

Total Sample N=73
45
36

61

49
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Table 3
Grade Level Currently Teaching and Years of Experience

Grade Level

n

K-5
%

6-8
%

9-12
%

Total Sample N=73
30

41
34

25

31

23

Teaching Experience

Males
n=ll

Females
n= 59

Total
Sample

Total Sample N=70

M
SD

7
5.5

6.9
9.6

9.7
5.7
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Table 4
Number of Courses Taken in Special Education and
Use of Level System in their School

Males
n=9

Courses Taken

Females
n=59

Total Sample

Total Sample N=66
2.7
1.8

M
SD
Use of Level System

Individual
Classroom

n

2.7
1.5

2.6
1.4

%

Entire
Grade

%

Entire
School

%

Total Sample N=73
65
3
3

89
4
4

Level Systems in BD Classrooms 66

Table 5
Percentage of Teachers Using Level Systems in their
Classrooms9 and the Type of Level System Being lJsed
in the Classroom

Percentage of Teachers

n

Using Level

Not Using Level
System

System

%

%

Total Sample N=73
52

38
35

48

Type of Level System n Pts. and Tks. Pts. and Tks.
are removed
are given

%

%

Behavioral
Contracts

%

Total Sample N=38
30
12
18

79
32
48
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Table 6
Number of Students in the Classroom and Number of
Students in the Classroom who use the Level System

Students in Classroom

Male
Students

n=5

Female
Students

n=35

Total Number
of Students

Total Sample N=40
M
SD

11.6
7.7

12
5.0

Students Using Level System

Male
Students

n=5

11.5
6.0

Female
Students

n=32

Total
Students

Total Sample N=3 7
M
SD

15.8

10.65

9.4

9.0

11
8.0
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Table 7
Items 14-21 on the Likert Scale

Increasing App. Behavior
and/or Social Skills

Female Total Sample
Response Response
n=33

Male
Response
n= 5

Total Sample N=40

M
SD

Reducing Inapp.
Behavior

3.5
.6

3
.7

3.3
.6

Female Total Sample
Response Response
n=34

Male
Response
n=5
Total Sample N=40

M
SI2

Students Self-Monitor
Own Beh. in School

3.3
.6

2.8
.5

Male
Response
n=5

3.25
.6

Female Total Sample
Response Response
n=34

Total Sample N=40

M
SD

2.6
.7

3.1
.7

3.05
.6
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Gen. of App. Behavior
to other classrooms or
situations

Male
Response
n=5

Female
Response
n=33

Total Sample
Response

· Total Sample N=40

M
SD

Teacher enjoys
Using Level System

2.6
.7

3.1
.7

Male
Response
n=5

Female
Response
n=33

3.05
.7

Total Sample
Response

Total Sample N=39

M
fill

Students enjoy
Using Level System

2.8
.9

3.2
.7

Male
Response
n=4

Female
Response
n=34

3.1
.7

Total Sample
Response

Total Sample N=39

M
SD

2.5
.6

3
.8

2.9
.7
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Positive Diff.
in Classroom

Male
Response
n= 5

Female
Response
n =33

Total Sample
Response

Total Sample N=40

3.2

M
S.I2

2.8
.9

3 .3
.6

Will use Again
Next Year

Male
Response
n=5

Female
Response
n=33

.6

Total Sample
Response

Total Sample N=39

M
S.I2

3.2
.5

3.2
.7

3.2
.7
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Table 8
Responses to Question Regarding How Students Advance to
Next Levels or How Students Exit the Level System
Remarks
Total Sample N=22
1.) No advancement-just rewards; they may exit by being allowed to mainstream
for appropriate behavior.
2.) As students behaviors improved restrictions were loosened and rewards were
earned.
3.) Students must attain 75% total points to move to level 2, 85% points to level 3.
Students spend 2-3 weeks on level 3 to move off the point sheet. No student can
move up or down more than 1 level at once.
4.) All students start on base level. 75% for 5 days>level 1. 80% for 5 days>level
2. 85% for 5 days>level3. If they have 20 out of 25 days at 85% or better, they
are placed in mainstreamed class.
5.) Use a daily behavior chart with stickers. Each student is allowed up to 3
stickers. Older students receive new responsibilities one at a time until they
accomplished 90% accuracy.
6.) The gold, bronze and silver medals are used to increase appropriate behaviors.
All the students set goals, they focus on that single goal and keep track of how
well they achieve that goal in a given day. Once they have successfully completed
that goal, they proceed to the next goal.
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7.) Two systems. One system is that students progress by having appropriate
behavior which is monitored by the half hour. They are rewarded on Friday
afternoon of each week.
8.)One system allows students to advance weekly, the other is very long term.
9.) Program that consists of three levels which students advance to.
10.) Points are increased as levels are obtained. Contracts are also used if needed.
11.) Level I-green sheet. Must maintain appropriate beh. for 45 days before
moving to next level. Three off trusts are permitted before the cycle starts over.
There are 4 levels before they reach the gold level. At gold level, no sheet is
required.
12.) Students earn privileges and responsibilities as they go. When inappropriate
behaviors are no longer evident, or when contracts have been fulfilled, behavior is
monitored less.
13.) All students begin at entry level, I. Students have a set number of days to
complete each level successfully without two off trust offenses. Students can
move up in levels inside the classroom if unable or not ready to attend
mainstream regular classes.
14.) Students who have reached behavioral objectives which is 90% or more
appropriate goals get to exit the program for trial periods. One class at a time
entering a modified classroom setting. The goal is for total mainstreaming into
the modified program.
15.) Students get so many points each day for certain behaviors such as having
books ready or having pencils sharpened. The students add up their points to
move to the next level.
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16.) As each student proves themselves capable of behavior control they are given
more independent time and allowed to mainstream to classes of their choice, if
able.
17.) There is a program for each class. There is also a program to exit into the LD
class, or for the BD children to get back into the regular class.
18.) System consists of 5 levels. Each level has their own set of rules that must be
followed in order to advance to the next level.
19.) System is individualized to meet each students needs. Must have 90%
compliance to exit the system. Daily point sheets are made. 4 out of 5 days
receiving all possible tokens for work completed and behavior, you get to move up
a level.
20.) Group system. Points are given for appropriate group behavior. The system
is faded as needed, and students determine which behaviors to work on.
21.) Maintain a minimum amount of points to advance up a level on a daily basis.
22.) Students advance levels by earning the required points.

